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The purpose of this study was to determine which values in social studies
teaching program came into prominence after Van Earthquake on October
23, 2011. A total of 455 8th grade students chosen randomly from central
districts of Van and Ankara provinces in 2011-2012 education year
participated in the study. This study was designed in survey model. In
order to gather data, the students were given a form including both the
question "Which of the values in the form came into prominence after
Van Earthquake on October 23, 2011?" and 14 values existing in social
studies teaching program. The students were expected to write down the
values along with their reasons that came into prominence after Van
Earthquake during the data gathering process. Descriptive analysis was
conducted to analyze the data. Results revealed that there were no
significant differences in the first and second order value rankings of
participants who experienced Van Earthquake and who did not. Results
also demonstrated that there were differences in the third and fifth order
value rankings of participants who experienced Van Earthquake and who
did not and that participants' value rankings who experienced Van
Earthquake and who did not differed on the value of the fourth order.

Introduction

Natural disaster are the general name given to the natural phenomena which causes
grave physical, economic and social losses on humans (in fact every creature living on the
earth) and completely or temporarily stops the normal life once present (Turan & Kartal,
2011). Sahin, Doganay & Ozcan (2010: 228) natural disasters are also described as naturally
occurred events which causes a mass destruction on the natural habitat of the. In other words
they are all sorts of natural phenomena which adversely affect the socio-economic and
cultural activities of the society and cost great deal of human life and property (Sahin &
Sipahioglu, 2003: 6). Droughts, tropical cyclones, floods, landslides and avalanches some of
the major natural disasters which we can instantly name. However one of them has to be
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singled out from the others: earthquakes. Earthquakes are one of the most destructive natural
disasters which the earth faced throughout the history (Aydmn, 2010: 802). Sahin, Doganay &
Ozcan (2010: 230) describe it as “the tremors result from the short term movements of the
earth crust while” Atalay (2011: 16) claimed that it is the tremors which continues in a time
span with the dimension of seconds as the earth crust moves as a result of surfacing the
excessive energy accumulated at the top cover of it.

Earthquakes which are undeniable reality of Turkey are the most effective and unpredictable
natural disasters among them. It causes excessive lives and property for the country (Tas,
2003: 225). Turkey located as the second degree earthquake belt has 935 of her land is in the
active earthquake zone and 98% of its population is under the threat of earthquake. The
statistical data obtained from the studies carried out in this area show that there is a
destructive earthquake occurs at every eight months. There are so many destructive
earthquakes took place in the country in the last 100 years such as 1939 Erzincan at the scale
of 7.9, Dinar with the scale of 5.9 in November 1995, Marmara with scale of 7.4 in August
1999, Elazig with the scale of 6.0 in March 2011 and two earthquakes with scale of 7.2 in
October 2011 and with the scale of 5.0 in November 2011 (National Earthquake Research
Program). Although taken as the physical phenomenon earthquakes area topic which requires
a multidisciplinary approach due to sociological devastation and technical problem it causes
on communities. The life styles of people changes and the society enter a new adaptation and
construction era. This era is highly painful since the substructure and the preparedness of the
society are not sufficient. Most of the victims had their social system collapsed and their
futures became very vague. According to the study carried out upon the victims of Erzincan
earthquake in 1939 most of them were found to be tense and nervous compared with the other
people (Karanci, 1999: 56). Most of the victims lost their properties, homes and shops in 17
August 1999 Marmara Earthquake. Moreover there were changes observed in the cultural and
religious values of the communities who lived through an earthquake (Kasapoglu & Ecevit,
2001).

There are so many fields of social sciences which can directly contribute to the minimization
of the harms caused by the earthquakes. The social responses against the danger of earthquake
can be seen in the changes of the degree of importance given to the values such as social
environments, beliefs, behavioral patterns, neighboring, natural habitat, preparedness,
traditions, organization, cooperation and the security measures. Danger of earthquake causes
so many changes in the society (National Earthquake Research Program, 2005).

The 1999 Marmara Earthquake is an important turning point for the Turkish society. Before
this earthquake the authorities used to regard the post-earthquake period is a period of
building the collapsed houses. However Marmara earthquake had its implications in the
international arena and caused extreme loss of human life and property. The people realized
that the earthquake concept needs to be evaluated in much wider concept emphasizing the
educational side of it (Basibiiyiik, 2004: 13).

The first studies carried out in Turkey were about the psychological and sociological sides of
(Bozkurt, 1999; Karanci et al, 1996; Kasapoglu & Ecevit, 2001). Among the educational
studies are the earning and the teaching conditions of the primary school teachers before and
after the earthquake (Y1ildiz, 2000); effect of the earthquake upon the achievement rates of the
primary students (Sert, 2002); teaching the earthquake topic in primary schools (Koca, 2001);
teaching the topic of natural disasters in Turkey (Tas, 2003); perceptions and the attitudes of
the students towards the earthquake concept (Aydmn, 2010; Aydin & Coskun, 2010;
Demirkaya 2007a; Demirkaya 2007b; Kaya, 2010).
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Earthquakes in Turkey wreak havoc in the country causing an extreme destruction in human
lives and property to the community and affected its life in diversified points including its
locational, socio-economic and psychological dimensions. The worst effected portion of the
community is the children and the youth. In addition to sudden loss of their houses, friends,
and playing grounds an earthquake has a diversified effects which have educational
dimensions on them such as postponed or suspended roles due to this phenomenon, and the
new pressures and burdens created by it (Tuna, Parin & Tanhan, 2012).

The literature data show that the studies related to the influence of the natural disasters which
deeply affect the societies upon their social values highly limited. However the basic concepts
and the beliefs which guides the behavioral patterns against the events could change in time
due to the other social phenomena (Halstead & Taylor, 2000: 169; Kagit¢ibas1 & Kusdil,
2000). These changing processes which the values cannot avoid show variation from culture
to culture. It can show also differ according to the culture they belong. Two different societies
may possess the same value but the importance they attach to it may be different (Reboul,
1995: 365; Aktepe, 2010: 58). The difference in the degree of importance may change
according to phenomenon which the societies having the same culture had to face.

The needs emerge after a social phenomenon have the function of determining the most
desirable, indispensable, beneficial value for the people and drawing the attention of the
society towards them (Tezcan, 1974: 15). This study was therefore carried out to determine
which of the values stated in the 6™ and 7™ year social studies education program became
indispensable after the earthquake took place in 23 October 2011 according to students’ point
of view and whether this value varied according to personally experiencing the earthquake or
not.

Method

This part is related to the design of the study, working groups, data collection tools
and the analyses of the collected data.

The research design

The study was carried out in accordance with the survey model. The survey model is a
research approach which aims at the description of the features of a group or a feature which
existed in the past or present now in its current form. The event, person or the thing is
described under its own condition as it actually exists. There is no effort to change or affect it.
There is something which we want to know and it is there. The most important thing is to
observe and determine it in the best possible way (Biiyilikoztiirk, Kilig-Cakmak, Akgiin,
Karadeniz, & Demirel, 2010: 16; Karasar, 2010).

Participants

The study was carried out by the participation of 194 (84 girls and 110 boys) gt year
students randomly selected in the center of Van province and 261 (139-girls and 122 boys) 8"
year students selected by the same method in the center of Ankara province in 2011-2012
academic year.

Data collection tool

The data collection tool used in this study was “the effect of the disasters lived upon
the values form” developed by the workers. This form was consisted the parts to evaluate

-77-



The Effect of 2011 Van Earthquake on 8th Grade Students' ...B.Akbaba, B. Kilcan & O. Cepni

which of the values listed in the social studies educational program of the 6" and 7" years has
become predominant after the disaster with the underlying reasons for that.

Data collection and the analyses

The participants were asked the question “which of the 14 values listed in the 6™ and
7t years social studies educational program has become predominant after the 23October
2011 Van earthquake? Why? They were instructed to choose one of the choices between 1 to
5 listed in accordance to the importance of the value. The data obtained were evaluated in
accordance to the descriptive statistics of (frequency and percentile) with the help of the
SPSS 17.0 statistical software. Also the reasons stated by the participants were quoted without
any change in order to support the order of importance (In direct quotations the e people from
Van who lived through the earth quake were designated with (V) and the people from Ankara,
who did not live, thought it with (A)) in results section.

Trusthworthiness

Necessary amendments about discussions based on the findings of the present study
were done in accordance with the support of researchers' comments. Furthermore, researchers
tried hard to prevent misunderstandings stemmed from themselves by presenting the research
findings to participants. Glesne (2012) suggests that such kind of applications are more likely
to support the plausibility of the discussions of researchers. In order to increase the
trustworthiness of the study, data obtained from participants were given to another researcher
to affirm that findings of the study that were produced by the researchers were not subjective
and were completely based on the data from participants. Yildirim & Simsek (2006) claim
that member-checking has been among the strongest strategies that support the
trustworthiness of the methods and techniques.

Results

1. The data related to the order of values which emerged became more important
after the earthquake according to the people who lived through it

Table 1: The order of values as regards to the importance after the earthquake according to
the people who lived through it

No 1 No 2 No 3 No 5 No 5

. . . . . No answer
importance importance importance importance importance

Value

f % f % f % f % f % f %

Scientificity 19 9.8 5 2.6 2 1 1 0.5 12 6.2 155 79.9

Sensitivity tonatural ¢ 419 46 6 31 5 26 11 57 155 799

environment

Respect to 2 1 3 1.5 3 1.5 9 46 9 46 168 86.6
differences

Patriotism 7 36 12 62 10 52 16 82 16 82 133 686
Aesthetics - - - - 2 1 1 0.5 - - 191 98.5
Respect to the 1 05 3 15 1 05 4 21 3 15 182 938
cultural heritage

Respecttotherights 55 g 46 3 26 10 52 11 57 156 804
and freedoms

Hardworking 7 36 7 36 18 93 16 82 11 57 135 696
Justice 3 15 8 41 19 98 13 67 10 52 141 727
Charity 109 562 20 103 19 98 16 82 5 26 25 129
Responsibility 1 05 28 144 19 98 16 82 25 129 105 541
Peace 7 36 22 113 30 155 8 41 14 72 113 582
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Honesty 9 4.6 19 9.8 21 10.8 25 12.9 18 9.3 102 52.6

Solidarity 20 103 30 15.5 14 7.2 17 8.8 12 6.2 101 52.1

When we examine Table 1 we see that number 1 value for the participants who lived through
the earthquake was charity (f: 109), followed by solidarity (f: 20), being scientific (f: 19),
honesty (f: 9), sensitivity to the natural environment (f: 8).

Below are some of the statements of the people who see the charity as the most important
value;

“I think charity comes first. Without it nobody makes an effort to save the people under the
rubble.” (V, 180)

“We lost everything in the earthquake. We were very scared and sad. All the people started to
collect donations for us. Then we understood that we were not alone.”(V, 141)

“I saw that the people were helping each other after the earthquake. That is why charity
comes first.” (V, 129)

“They were not giving even a nut to the others before. But after the earthquake everybody
needed somebody so they started to help each other.” (V, 118)

“The city of Van managed to cope with all the problems by the aids sent to there from other
cities. We had a hot bowl of soup at least.” (V, 71)

“The people were not used to helping each other before the earthquake but they started after
it.” (V, 54)

When we examine the values which the participants who lived through regarded as of the
secondary importance were solidarity (f: 30) followed by responsibility (f: 28), peace (f: 22),
charity (f: 20) and honesty (f: 19).

When we look at the reasons stated by the people who think that the solidarity is the second
important value there were statements like;

“The people get cold at nights and people give blankets to them.” (V, 89)

“The people with tents invite the other people to their tents who have no shelter.” (V, 76)
“They send as aid all over the country without segregating the people as Kurdish or Turkish
LV, 67).

When we examine the Table 1 we see that the values with tertiary importance for the
participants who lived through the earthquake were peace (f: 30) followed by honesty (f: 21),
justice (f: 19), charity (f: 19) and responsibility (f: 19), hardworking (f: 18), solidarity (f: 14).

The participants who see peace as the value of tertiary importance made the following
statements:

“The peaceful relations are very important for the people. However some people in the TV
were saying the opposite.” (V, 77).

Table 1 shows that the value which was put in the fourth place by the participants was the
honesty (f: 25), followed by solidarity (f: 17), patriotism (f: 16), hardworking (f: 16), charity
(f: 16) and responsibility (f: 16), justice (f: 13), and respect to the rights and freedoms (f: 10).

The statements made by the participants who thought honesty the value of the fourth degree
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importance were as follows:
“The people take the donations to themselves and do not give the people in need...” (V, 89)

“When the tents were distributed some people got 2 or more tents while others had not. If
there was any honesty they would have given one tent for each people.”(V, 85)

“The people who came from the other cities were not honest... they were all opportunists.

They used to break in the intact houses where people were scared to enter due to the danger
of earthquake.” (V, 83)

“Some people were hiding their properties and did not share with others.” (V, 75) “People
are supposed to be honest during a time of disaster. But they were stealing the properties of
others.” (V, 73)

“...We remember to be honest to our relatives after we lose them” (V, 22)
Finally the value of the participants who lived through the earthquake phenomena at the fifth

place were responsibility (f: 25), followed by honesty (f: 18), patriotism (f: 16), peace (f: 14),
scientificity (f: 12) and solidarity (f: 12).

The reasons of the participants who see the responsibility as the value of fifth degree
importance gave the following reason

“Everybody in the tent took a responsibility.” (V, 76)

“The responsibility of everybody increased after the earthquake.” (V, 75)

“Although the people were perfectly cognizant of the responsibilities incumbent upon them
they did nothing.” (V, 182)

2. The data related to the participants who did not lived the earthquake

Table 2: The data related to the participants who did not lived the earthquake

No 1 No 2 No 3 No 4 No 5

Value importance  importance importance importance  importance No answer
f % f % f % f % f % f %

Scientificity & 15 - - 1 04 2 08 11 42 243 931
Sensitivity to the 5 19 7 27 11 42 16 61 17 65 205 785
natural environment
Respect to the 3 11 2 08 5 19 8 31 22 84 221 847
differences
Patriotism 12 46 22 84 33 126 49 188 15 57 130 498
Esthetic - - - - ) - - - 3 1.1 258 989
Respect to cultural - - 7 27 - - - -6 23 248 9
heritage
Respect to rights and .3 11 19 73 20 77 24 92 195 747
freedoms
Hardworking 4 15 - - 11 42 19 73 29 111 198 759
Justice 1 04 4 15 10 38 24 92 25 96 197 755
Charity 144 552 71 272 24 92 8 31 4 15 10 38
Responsibility 11 42 27 103 60 23 4 161 26 10 95 364
Peace 5 19 15 57 40 153 32 123 31 119 138 529
Honesty 3 11 14 54 13 5 25 96 18 69 188 72
Solidarity 69 264 89 341 34 13 13 5 26 10 30 115

Table 2 reveals that the people who did not live the earthquake seen the value of charity (f:
144) as the no 1 importance after the earthquake. This was followed by solidarity (f: 69)
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patriotism (f: 12), responsibility (f: 11), sensitivity to the natural environment (f: 5) and peace
(f: 5).
The people put the put the following reasons for their choices;

“I thing charity is the number one value. Because everybody in the tents and the living
outside received financial support and tents.” (A, 4)

“Everybody offered help after the earthquake.” (4, 52)

“If there was any feeling of charity in our nation, everybody would be staying in their houses
now.” (4, 108)

“This earthquake revealed the good side of the people. They offered help to each other which
proved their existence.” (A, 186)

“I chose the charity. Because I do believe that the people living there could reestablish their
lives by helping each other.” (4, 192)

“The feeling of charity increased after the earthquake and everybody helped our brothers and
sisters there.” (A, 214).

The value chosen as the first choice of the participants as the value of n2 importance was
solidarity (f: 89), followed by charity (f: 71), responsibility (f: 27), patriotism (f: 22) and
peace (f: 15).

Some of the statements related to this choice are as follows:

“There was a very good solidarity among the people to save the wounded.” (4, 30)

“If there was no solidarity the results would have been much graver.” (A, 161)

“I saw the campaign initiated by Turkcell. The Turks have no friends but the Turks...” (A,
191)

“In spite of all those efforts to separate the country there was an enormous solidarity between
the people after the earthquake.” (4, 203)

“I think solidarity is of utmost importance. Turkish people are known with its solidarity

during hard times. They have overcome so many problems like that throughout the history.”
(4, 221)

“The solidarity between the people was overwhelming. Everybody competed with each other
to help those people in need.” (4, 263)

The value which the people who did not lived the earthquake chose at third place was
responsibility (f. 60), followed by peace (f: 40), solidarity (f: 34), patriotism (f: 33) and
charity (f: 24).

Some of the statements made by the people who saw responsibility as their first choice of
tertiary importance were as follows:

“The people who made these buildings are responsible for the people. They skimp on the
material.” (4, 4)

“If nobody knows their responsibility and the authorities do not carry out their duties the
fatalities will minimum.” (4, 7)

“This was the responsibility of the people who made all these buildings... and they are
accountable for all the casualties.” (A, 16)
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“We can only cope with hard times as being aware of our responsibilities towards each
other.” (4, 64)

“Under these conditions 1 think everybody should assume responsibility and do whatever
incumbent upon them.” (A, 242)

The value which the participants who did not live the earthquake put at the third place was
patriotism (f: 49) followed by responsibility (f: 42), peace (f: 32), honesty (f: 25) and justice
(f: 24).

Some of the remarks made about this topic were as follows:
“I think everybody understood the value of its country.” (4, 35)

“Turkish people love each other. Because they sent help from every part of the country.” (A,
46)

“The patriotism is the most important concept now. You can only achieve peace if you love
your country. It is like a chain.” (A4, 87)

“The fact that we are helping the people here is the indication of patriotism.” (A, 168)
“Most of the people sadly left Van province after the earthquake.” (4, 197).

According to Table 2 the value which the people who did not live the earthquake regarded as
fifth degree of importance was peace (f: 31) followed by hardworking (f: 29), solidarity (f:
26) and responsibility (f: 26), justice (f: 25), and respect to the rights and freedoms (f: 24).

Some of the opinions stated out this topic were as follows:

“There was no Turkish-Kurdish segregation” (A, 199)

“We must live in peace... So they will help us under a situation like that.” (4, 211)
“A country in peace can overcome everything.” (A, 240)

“The aids made are the symbol of peace” (A, 259)

Results and discussion

The results of the study which investigated the value emphasized after the earthquake
by the people who lived through and did not live the earthquake revealed that the first two
values emphasized by the both groups were the same. This shows the fact that the experience
of the people to any social phenomena related to this values do not play an important role in
their emphasis to these values. Because the consequences of the social phenomena were
immediately informed to all sections of the society by the mass media. The fact that the
people gave examples which they learned from the media proves this point. This result is also
in good compliance with the data that the having experienced he earthquake does not cause a
significant change in the emotional and behavioral problems of the children (Erkan, 2010).

However the value of peace was within the first five values emphasis by the both groups after
the earthquake. This result may be indication that the participants want to make up all the
grievances they had before and establish a peaceful life together after this disaster. However
the fact that that the people gave higher priority to this value than the people who did not live
thought it may be interpreted that that they desire to cope the damages incurred by it with
solidarity and peace. Also both participants reiterated the opinion that there must be no
Turkish-Kurdish segregation and the country should live in peace.
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The fact that the people who lived through the earthquake put the responsibility among the
first five values which emerged after the earthquake and stated the opinions related to the
responsibility can be attributed to the fact that they demanded this value to be kept in the
agenda in post-earthquake era. On the hand the fact that the participants who did not live the
earthquake putting the same value at the third place and made statements that the buildings
should have been built with the social responsibility shows that they think that this value was
much more important during the pre-disaster era.

The fact that both the people who lived and not lived through the earthquake put the honesty
as one of the five virtues which became important and stated opinions related to it can be
attributed to the unjust treatments after the earthquake.

Although patriotism was not placed within the five values which emerged after the earthquake
by the people who lived through the earthquake, it was among the five important values for
the people who did not live the earthquake and they stated the opinions that the patriotism was
the indication of peace, charity and solidarity reveals the fact that they see the patriotism as an
ultra-value for coping the harm incurred by the earthquake.

The values which the people give importance depends upon the experiences they had during
they lives. As indicated by the above data these values of the people can change significantly
according to the phenomena affected the society.
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