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Özet
 

eknolojideki, özellikle bilgi teknolojilerindeki gelişmeler 
eğitime bakış açılarını değiştirdi. Bu değişimler, uzaktan eği-

tim uygulamalarını eğitim faaliyetlerinin önemli bir parçası haline 
getirdi. Uzaktan eğitimin öğrencilere sağladığı esneklik ile artık 
öğrenciler arzu ettikleri eğitimleri zaman ve mekana bağlı kalma-
dan elde edebilmektedirler. Okullar ve üniversitelerle beraber özel 
ve kamu kuruluşları da yaygın olarak uzaktan eğitimi kullanmak-
tadırlar. Benzer olarak, Türk Polis Teşkilatı da mensuplarını uzak-
tan eğitim kullanarak eğitmektedir. Türk Polis Teşkilatı 2006 yı-
lından bu yana yıllık olarak yaklaşık 5.000 personeline uzaktan 
eğitim uygulamalarını kullanarak eğitim vermektedir. Uzaktan eği-
tim, organizasyonlar için bir çok fırsatlar sunmasına rağmen gele-
neksel eğitim ile karşılaştırıldığında uzaktan eğitimin dizayn, eği-
timci, iç disiplin, geri bildirim, tecrübe, teknoloji ve farklı çevre 
koşulları kaynaklı engelleri vardır. Bu engeller öğrencilerin başarı, 
performans ve memnuniyetlerini etkilemektedir. Türk Polis Teşki-
latı önemli derecede kaynaklarını uzaktan eğitim için harcamakta-
dır. Bu kaynakların kazanca dönüştürülmesi için Türk Polis Teşki-
latının uzaktan eğitimin bu engellerini elimine etmesi gerekmekte-
dir. Bu engelleri elimine etmek ve uzaktan eğitimin etkilerini ar-
tırmak için çözümler vardır. Bu makale, Türk Polis Teşkilatının 
dikkatini çekmek amacı ile uzaktan eğitimi ve uzaktan eğitime en-
gel unsurları analiz etmektedir. Ayrıca, bu makale uzaktan eğiti-
min engellerini elimine edecek ve uzaktan eğitimin etkinliğini artı-
racak çözümler de sunmaktadır. 
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Abstract 

ew developments in technology, particularly the information 
technology, have changed the perception of learning. These 

changes have made distance learning (DL) an important part of 
education. DL has become an alternative to traditional face-to-face 
learning. DL provides flexibility for students; thus, they can obtain 
desired education without being dependent to time and locations. 
In addition to schools and universities, public and private origina-
tions widely use DL. Similarly, the Turkish National Police (TNP) 
trains its members via DL. Since 2006, the TNP annually trains 
5.000 members using DL applications. Although DL provides 
many opportunities for organizations, when it is compared with the 
traditional classroom learning, different environment of DL con-
tains some barriers including environment of DL, self-direction, 
design, instructor, communication, feedback, experience, and 
technology. These barriers can influence performance, success, 
and satisfaction of students. The TNP has invested a great amount 
of resources in DL. To make these investments worthy, the TNP 
should deal with these barriers. To eliminate the barriers to DL and 
to improve DL effectiveness, solutions are available. This article 
analyzes DL and its barriers to take attention of the TNP. In addi-
tion, this article provides some solutions to eliminate the barriers 
and to obtain more effective and efficient learning from DL.  

Key Words: Distance Learning, Barriers, Turkish National Police 
(TNP), Active Learning, Technology.  

 

Introduction 

New developments in technology, particularly the Information Technol-
ogy (IT), have changed the perception of learning. These changes have 
made distance learning an important part of education (Tham and 
Werner, 2005:16). Almost every university has a distance learning system 
in the United States (Dennen, 2005:128). Besides higher education insti-
tutions, schools make online courses available to K-12 students in the 
United States (Hiltz et al., 2005:160). In order to attend a master or a PhD 
program, it is not necessary to be in a university facility anymore. More-
over, it is possible to take courses from any university even if it is located 
out of the country (Hiltz and Turoff, 2005). The number of distance 
courses provided by universities is increasing continuously. The National 
Center for Education Statistics (NCES) (2002) reported that almost 56% 
of educational institutions offer distance learning options in the United 
States, and 12% of them will provide distance learning in the near future. 

N 
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According to NCES (2002), 3,077,000 students took 127,400 online 
courses in 2001. Following their American counterparts, universities in 
Turkey have been serving distance learning oppurtunities for both gradu-
ate and undergraduate students for the last three decades. The pioneer of 
them was Anadolu University, which have embarked on serving the dis-
tince leraning oppurtunity in 1982 (Can, 2004:5).  

Distance learning (DL) is extremely valuable for the people who are 
not generally able to attend classes on campus (Mayzer and Dejong, 
2003:38). Online learning gives these people, who are restricted by their 
full time or part time jobs, family responsibilities, and time or location 
hindrances, the opportunity to obtain and complete their desired educa-
tion (Zirkle, 2001:39). A married woman working full time, for instance, 
can acquire and complete a PhD program in her house through the flexi-
bility offered by DL. According to Zengin (2007), United Nations (UN) 
benefits these great opportunities provided by DL to train their thousands 
of members from different UN missions in various foreign countries. 
Police organizations in the United States including Federal Bureau of 
Investigation (FBI) commonly utilize DL to improve police officers work 
knowledge and skills.  

Similar to other public and private organizations in Turkey, Turkish 
National Police (TNP) is aware of the importance of DL. The Department 
of Training of the TNP has provided DL for the members since 2006. 
Annually the department trains approximately 5,000 personnel through 
DL, and it has trained more than 20,000 personnel in total by the current 
day. In addition to the Department of Training, other departments use DL 
for their particular trainings. Members of the TNP have positive percep-
tions and experience with DL. Zengin (2007) found that both trainers and 
trainees in the TNP supported DL applications.  

Although DL facilitates learning and alleviates difficulties of learning, 
DL requires some particular cares to obtain effective learning. DL is 
qualitatively different from face-to-face traditional learning (Dennen, 
2005). Mayzer and Dejong (2003:38) emphasized that DL has a com-
pletely different environment than a traditional classroom. This different 
environment of DL creates various barriers to learning. For an effective 
and efficient learning these barriers should be eliminated. When we take 
into account the widespread usage of DL in educational organizations, the 
elimination of these barriers is vital. 
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Students taking DL courses can suffer from several problems. Studies 

found that students of DL experience several barriers, such as technologi-
cal difficulties, insufficient communication, and feedback (Moore, 
1991:3; Berge and Muilenberg, 2005). Because of these barriers students 
can feel discouraged, uncomfortable, and isolated (Dennen, 2005). Also 
previous research studies reported that these barriers affect the quality of 
learning, learners’ satisfaction and learners’ performance (Berge and 
Muilenberg, 2005:42).  

TNP invested its great amount of resources in DL. To make these in-
vestments worthy, the TNP should deal with the barriers to DL. Zengin’s 
(2007) findings showed that trainers teaching online in the TNP were 
affected by the barriers of DL and they needed assistance to improve their 
skills and knowledge on DL.  

This article analyzes DL and its barriers to take attention of the TNP. 
In addition, this article provides some solutions to eliminate the barriers 
and to obtain more effective and efficient learning from DL. In this re-
gards, this article, first, describes DL and compares DL with the tradi-
tional learning. Second, the article explains the major barriers to DL, 
which have been reported in the recent research studies. Finally, the arti-
cle provides several solutions for DL instructors in the TNP against barri-
ers to DL.  

 

1. Definition of Distance Learning 

DL also is named as Online Learning or e-learning. As different from 
traditional face-to-face learning, DL does not require presence of a 
teacher. In common version of DL, students connect a computerized DL 
system using their computers to reach sources, such as text, audio, or 
video resources, of learning from anywhere available. Thus, students of 
DL are free from the boundaries of face-to-face learning. They do not 
have to be in an exact place at an exact time in an exact form. 

The first DL application started in 1995 (Van Dam, 2004). After 2002, 
DL has become widespread. New development in IT and the decreases of 
the costs computer hardware and software accelerate usage of DL. Today, 
most of the educational institutions use some types of DL. 

In accordance with their characteristics, the types of DL are classified 
under three groups as synchronous, self-directed, and asynchronous DL. 
In the type of synchronous DL, which is very similar to traditional learn-
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ing, students gather on an exact time and interact with their instructor and 
other students (Henderson, 2003). In the type of self-directed DL, stu-
dents are provided all required learning materials, which students use for 
learning without communication to instructor and other students. Asyn-
chronous DL carries the characteristics of both synchronous and self-
directed DL. In this third DL type, students can interact with both instruc-
tors and other students, but not synchronously. They can e-mail, text 
messaging, or other tools for communication (Waggoner and Christen-
berry, 1997:3). 

 

1.1. Comparison of Distance and Traditional Learning 

Because DL has become an important education phenomenon, research-
ers have compared DL with traditional face-to-face learning in hundreds 
of studies. Although findings from these studies differ, the majority of the 
results articulated that there is no significant difference between them in 
learning (Bernard et al., 2004:381). One of the most known studies com-
paring the effectiveness of online and traditional learning was conducted 
by T. L. Russell (1999). He examined 355 different studies and con-
cluded that there is no significant difference between the effectiveness of 
online and traditional learning. Recent studies have supported the find-
ings that there is no difference between DL and classroom learning, too 
(Mayzer and Dejong, 2003:37; Peterson and Bond, 2004). Thirunaraya-
nan and Perez-Prado (2002) found that although there was not a statisti-
cally significant difference between the achievements of online and face-
to-face groups, performance of the students in the online group was better 
than other students in the traditional class.  

The other scholars evaluated studies on this topic. In the words of 
Bernard et al (2004:416), the abovementioned studies did not have ade-
quate “quality and internal validity”. Moreover, they lacked the informa-
tion to lead policy makers and practitioners. Although the earlier studies 
resulted in that “no significant difference”, it was not easy to compare the 
effectiveness of DL and traditional learning. The outcomes of both styles 
of learning are affected by different pedagogical and technological ele-
ments. Additionally, they articulated that researchers were prone to pub-
lish only the positive findings of the studies, because DL is seen as an 
alternative educational method. Briefly, studies say that there is no sig-
nificant difference between the effectiveness of online and traditional 
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learning; however, DL and traditional learning do not have the same 
characteristics (Mayzer and Dejong, 2003). 

 

1.2. Distance Learning and Traditional Learning are Different 

DL has the same principles of teaching and learning as traditional learn-
ing (Dennen, 2005), and a great number of the studies point out that there 
is not a difference between the effectiveness of DL and traditional learn-
ing (Bernard et al, 2004:415). Nevertheless, DL is qualitatively different 
from face-to-face learning (Dennen, 2005). Mayzer and Dejong (2003) 
emphasized that DL has a completely different environment than a tradi-
tional classroom. Technological tools mostly constitute this different 
environment, and it has not been clear yet whether these tools respond to 
the student needs. Moreover, there is not sufficient empirical evidence 
showing that new technologies increase the students’ gains. When it 
comes to students’ preferences, some students are not willing to take DL 
courses. According to Hiltz, and Turoff (2005:61), almost 15% of the 
students want to participate in a traditional classroom because they be-
lieve they gain most in that environment. Since some factors affect stu-
dents in the online learning environment, they feel less comfortable. 
These factors are the barriers to online learning. 

 

2. Barriers to Online Learning 

Scholars have argued different factors regarding the barriers to online 
learning. Moore (1991) proposed that several factors such as interaction, 
course structure, and learner autonomy affect the learning in DL. Interac-
tion can be evident in three types: interaction with content, interaction 
with instructors, and interaction with classmates (Moore 1989). Interac-
tion with content is related to the technological barriers; interaction with 
instructors is related to the barrier of design, communication, and feed-
back; and interaction with classmates is related to communication and 
discussion barriers. Similar to Moore (1991), Tham and Werner (2005) 
found that the success of DL depends on three elements: technology, the 
institution, and students. Bernard et al (2004) named these factors in de-
tail. According to them, students’ performance and satisfaction are af-
fected by instructional design, student motivation, feedback and encour-
agement, direct and timely communication, and perception of isolation. 
Berge and Muilenberg (2005:29-39) added some other barriers to this list: 
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administrative issues, social interaction, academic skills, technical skills, 
cost and access to the Internet, and technical problems.  

If these factors affecting students’ performance and satisfaction are 
examined and understood well, it can be possible to improve the envi-
ronment and design of DL (Howland and Moore, 2002:183-188). It can 
also be possible to increase the student and instructor satisfaction and 
performance (Berge and Muilenberg, 2005). A great number of studies 
deeply examined these factors influencing performance and satisfaction 
of learners. Each barrier is presented in detail below. 

 

2.1. Environment of Distance Learning 

DL has a different environment from a traditional classroom. Generally, 
learners attending DL courses are in their home alone in front of their 
personal computer. Because learners do not see others and their non-
verbal communication, learners can feel comfortable explaining their 
opinions without feeling shy or afraid. However, DL learners are very 
vulnerable to any kind of interruption in their homes (Stine, 2004:50). In 
a home environment, kids, pets, parents, and other personal responsibili-
ties can keep the learners from concentrating on their DL courses. Stine 
(2004) argued that DL learners need more self-direction and motivation 
than face-to-face learners.  

 

2.2. Self-Direction 

According to Candy (1991), personal differences become more important 
for DL. He argued that because learners vary in their self-direction, they 
have different experiences in DL courses when they compare to the face-
to-face courses. In accordance those who are more self-directed are more 
successful, and vice-versa. Findings of Howland and Moore (2002) 
showed that the success of DL learners depends on their self-
management, self-reliance, and accurate expectations of learner responsi-
bilities. Because of this reason, Garrison (1997:33-37) emphasized that 
instructors must be closer to the DL learners to improve their motivation. 
Otherwise, the barrier of self-direction causes failure for some learners.  
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2.3. Design 

Because learners experience the unusual environment of DL courses, the 
design of the courses can affect the performance of the learners. The suc-
cess of DL depends on its design (Peterson and Bond, 2004). Swan 
(2001:307) reported that the satisfaction and learning of students are af-
fected by clarity of design, interaction with instructors, and active discus-
sion among course participants. Similarly, Dennen (2005) articulated that 
since first impressions are important, in order to encourage DL learners, 
courses must have a facilitative and appropriate design. Additionally, he 
pointed out that learners could reach instructors easily and without delay. 
In order to provide punctual communication, chat rooms and discussion 
boards should be utilized. The quality of design is also influenced by the 
institutional factor. Institutions should spend more money to obtain so-
phisticated online environments and provide training for teachers to im-
prove themselves regarding distance teaching (Zirkle, 2001). 

 

2.4. Instructor 

Because learners and instructors are physically separated from each other 
in the DL environment (Huang and Liaw, 2004:125), instructors directly 
influence the quality of DL and the satisfaction of learners (Mayzer and 
Dejong, 2003). According to Coppola, Hiltz and Rotter (2001), instruc-
tors have three roles in their teaching: cognitive, affective, and manage-
rial. The cognitive role is the most important role for DL. The presence of 
the instructor in any DL course discussion improves the quality of dia-
logue (Dennen, 2005). The reason for a student’s selection of face-to-face 
learning is such an instructor who provides an atmosphere in which stu-
dents and the instructor interactively communicate (Mayzer and Dejong, 
2003). The lack of an immediate response from an instructor in DL can 
discourage DL learners. The instructor has three characteristics in a DL 
course: Technological, pedagogical, and social. The instructor, in his/her 
technological role must be familiar with the software and hardware of DL 
technology. Additionally, in his or her pedagogical role, the instructor 
must be an innovator to attract learners to DL. Finally, the social role of 
the instructor requires a friendly relationship with learners to improve the 
satisfaction of learners in the environment of DL. Regarding the quality 
of DL, Stine (2004) emphasized that instructors should be zealous in 
establishing, teaching, and improving his or her knowledge about DL. 
Additionally, despite the fact that DL makes it harder to know learners, 
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instructor must be knowledgeable about student characteristics and vul-
nerabilities (Hillesheim, 1998:34). 

 

2.5. Communication and Feedback 

In traditional learning, instructors and learners see each other, their faces 
and their eyes, and hear each others’ voices. There is a direct communica-
tion in this environment. Feedback from the instructor and learners is 
immediate. Unlike traditional learning, DL learners generally cannot see 
others, and do not hear each other’s voice. To communicate with others 
and the instructor, technological tools such as chat rooms and discussion 
boards are used. When a student, for instance, sends an e-mail to the in-
structor, or sends a message to the discussion board, she or he has to wait 
for the response. Bates (1991:10-14) pointed out that all type of learning 
need students-teachers communication. According to him, because DL 
does not have adequate communication between learners and instructors, 
learners who need instructor’s guidance might fail. In the DL environ-
ment, which does not have conditions for face-to-face interaction and 
physical socialization, learners feel isolated (Dennen, 2005). Because of 
this feeling, learners might not perceive themselves as learners (Galusha, 
1998). Dennen (2005) articulated that immediate and substantive feed-
back of instructors can make learners more comfortable. Appropriate 
levels of feedback from the instructor and other learners can increase 
motivation of learners. 

On the other hand, the unnatural face of communication tools of DL 
brings some advantages. Tham and Werner (2005) reported that online 
communication tools provide opportunities for learners to express them-
selves without any negative feelings such as shyness, fear, and feeling 
discriminated against because of their gender, race, or nationality. Addi-
tionally, Levin et al., (1990) argued that dialogues are more democratic 
and academic in DL environment because every learner participates, and 
they think when they are writing and they check their writing before 
sending. Also the findings of Swan (2001) and Conaway, Easton, and 
Schmidt, (2005) showed that interactions between instructors and learners 
in asynchronous DL are equal to or more than a traditional learning envi-
ronment.  
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2.6. Technology 

Because the content of DL contains technological tools, technology is one 
of the main barriers for students who do not have the proper skills (Swan, 
2001). The most crucial problem for students is difficulty with DL tech-
nology (Thomerson and Smith, 1996). These kinds of problems keep the 
learner away from DL courses, and decrease their participation 
(Comeaux, 1995:354).  

When a student attends a DL course, she or he has to learn using tech-
nology as far as the content of the courses (Stine, 2004). That is why she 
or he needs to spend more time for this course. Tham and Werner 
(2005:37-43) reported that DL learners consume more time than tradi-
tional students to read and research in order to fulfill the necessary re-
quirement of the courses. A 10-minute face-to-face discussion in the 
classroom can become a 4-5 day online discussion in such courses be-
cause of its asynchronous characteristics (Howland and Moore, 2002). 
Another time-consuming process is the nature of computers. Any prob-
lem related to computer causes time lost, such as the Internet disconnec-
tion, power outage, and loss of data. Besides time, learners have to spend 
more money for DL courses (Zirkle, 2001). At the least, they have to 
spend money to obtain personal computers and the Internet connection.  

Huang and Liaw (2004:130) pointed out that success rate in DL is pro-
portionate to the comfort level of DL learners with technology of distance 
education. For this reason, they offered, institutions must provide simple 
technical support systems. Additionally, instructors must be aware of 
personal differences of students regarding technological difficulties, so 
that they can help such learners (Huang and Liaw, 2004). 

 

2.7. Distance Learning Experience 

DL experience is another factor that can change the effect size of the 
barriers. In their study, Berge and Muilenberg (2005) found that students 
who did not have any DL course earlier are more influenced by the barri-
ers to DL. For the students who took even a single DL course, the effect 
size declines sharply.  

In sum, because DL has become an alternative to traditional face-to-
face learning, many research studies have been conducted to measure its 
effectiveness. The majority of these studies reported that there is no sig-
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nificant difference between effectiveness of DL and traditional learning. 
However, these two types of learning are naturally different. When it is 
compared with the traditional classroom learning, different environment 
of DL contains some barriers, which can influence the performance and 
the satisfaction of online learners. In the literature, barriers to OL are 
generally articulated as environment of DL, self-direction, design, in-
structor, communication, feedback, experience, and technology (Bernard 
et al, 2004; Moore, 1991; Tham and Werner, 2005). Studies have consis-
tently shown that these barriers have effects on the performance and the 
satisfaction of DL (Berge and Muilenberg, 2005). 

 

3. Recommendations for Improvement of Distance Learning Effec-
tiveness 

To eliminate the barriers to DL and to improve DL effectiveness, solu-
tions are available. In order to teach students effectively in DL environ-
ment, techniques of active learning and experiential theory should be 
used as they are used in traditional classroom learning. Techniques such 
as classroom discussion, case study, simulation, game, and participation 
are necessary to make a DL course effective. TNP should use similar 
solutions or generate its own solution to increase its DL courses’ effec-
tiveness and to make their investments in DL worthy. These solutions can 
be separated into two groups: recommendations for before distance 
courses begin and recommendations for while distance courses are being 
taken place. 

 

3.1. Recommendations For Before Distance Courses Begin 

Instructors are key factors of DL. Adequate level of knowledge and ex-
perience of instructors on DL are more likely to make DL more effective 
(Stine, 2004). Therefore, before distance courses begin, instructors should 
acquire sufficient knowledge and skill to design a distance course and to 
teach online (Zirkle, 2001). Additionally, instructors should obtain ade-
quate information about students’ characteristics and their DL experi-
ences (Hillesheim, 1998:33). Also, instructors should generate solutions 
to build relationships with students. Instructors should follow the recom-
mendation below before a distance course begin. 
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Ten days before a distance course starts, instructors should send a 

course pack to the learners via e-mail. This pack should contain four 
parts: introductory information, the course syllabus, a survey, and a help 
file. In the introductory information, instructors should introduce them-
selves to the learners. They should tell about their background, particu-
larly regarding the course.  Also, they should provide a video file in 
which they should casually describe themselves in a natural setting. This 
video file should be used as an icebreaker. In the introductory informa-
tion, they should ask the learners to visit the course’s website, introduce 
themselves, write their background information and experiences regard-
ing the course subject, and put a voice file in which every student tells 
about themselves. They should encourage the learners to put their picture 
in the course’s website. The learners can then see the others and their 
information and can hear others’ voices. Thus, they will not feel as dis-
connected. Also, they will be ready for the course.  

In the course syllabus, instructors should give detailed information 
about the course. Everything about the course should be clear. Nothing 
should be left ambiguous. Instructors should tell about the goal and ob-
jectives of the course. Additionally, the contents of the course should be 
given to the learners with the time schedule. All of this makes the learn-
ers prepared for the course. The information about required readings, 
assignments, how instructors grade, and the scale for grading should be 
provided in the syllabus. Instructors should give other resources related to 
the course such as books, journals, and website links. Finally, they should 
provide e-mail addresses and telephone numbers for communication and 
they should be punctual to respond to e-mails.  

The third part in the course pack should be a survey, which measures 
the technological skills of the students. Because DL requires an exact 
level of technological skill, knowing the learners’ level of skill is impor-
tant for instructors. If the students possess insufficient technological skill, 
this can affect their performance and satisfaction with the course. Accord-
ing to the results of this survey, instructors should redesign the distance 
course. Also, instructors should provide additional assistance to the stu-
dents who have limited technological skill and who are novices to DL. 
They should individually talk with the students who have difficulties. 

The final part of the course preparation pack is a help file, which ex-
plains how to use the website effectively. The students who are older are 
more likely to be less familiar using DL technology. This help file im-
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proves their skills to use the website and they do not feel as alienated. 
The language of the help file should be simple, and colorful graphics 
support this simple language.  

 

3.2. Recommendations for While Distance Courses are Being Taken 
Place  

Development of policies for DL itself is as important as policies before 
the DL begin. Policies for this stage should deal with the design of DL. 
Peterson and Bond (2004) emphasized that the design of a DL course has 
a key role in its success. Also, learners’ satisfaction mostly depends on 
the design of a DL course (Swan, 2001). Beside the design, policies tak-
ing care of communication tools for DL should be developed. Immediate 
and substantive feedback of instructors makes DL students more com-
fortable and motivated. Thus, students are less likely to feel isolated or 
alienated. Instructors should follow the recommendation below during a 
distance course to make it more effective and successful. 

Because the design of a course affects the quality of learning and the 
learners’ performance, instructors should design an appropriate DL web-
site. The colors, fonts, and font sizes of the website should be appropriate 
for the course and they should show up clearly on computer screen. If the 
learners are satisfied with the web site, they want to visit it again. Thus, 
they learn well.  

In addition to the required books, instructors should provide some 
power point presentations and video files about the course which supports 
the course materials. To take attention of students, these additional course 
resources should be real life examples about the course subject. Also, 
they should be funny and interesting. Instructors should provide some 
useful links for the learners about the course. All of these efforts engage 
students with the course’s website. 

The main activity for the DL course should be class discussion. In-
structors should be one of the students, not a lecturer. Several kinds of 
discussion types can be used: First, regarding the scheduled readings, 
instructors can provide two discussion topics for each week. The students 
can explain their own opinions related to the topic. Instructors should 
encourage them to tell their experiences during the discussion. As a re-
flection activity, instructors should ask them what they feel about the 
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topic and whether they agree with the readings or not. Instructors should 
explain their opinions regarding the topics, too. All of these occur asyn-
chronously in the discussion boards. The second discussion type can be a 
synchronized discussion once a week. In a live chat room every student 
discusses the topic over the course of one hour. Instructors should use a 
microphone and a webcam for this synchronized discussion, and invite 
everyone to do the same. The final discussion type can be a team discus-
sion. Instructors should divide the students to two equal groups, and give 
them a case study, which might be a problem-solving story about the 
course subject. Instructors should want each group to produce solutions 
for the problem and defend their solutions. These discussions are more 
likely to make the course more effective. Instructors should follow the 
discussions and participate into them. These discussions should be use as 
a part of grading system.  

Another course activity can be role playing. For this, instructors 
should produce scenarios. In accordance with these scenarios about the 
course subject, every student has a role. Each student evaluates and dis-
cusses the subjects in his or her role’s point of view. Students’ perform-
ance in the role playing can be another criterion for student assessment. 

The final activity for the learners can be a class assignment, which is 
another source of students’ feedback. For this assignment, instructors 
should ask the students to write a 10-15 page paper in which they explain 
how they would transfer their learning into their work place. For instance, 
the students can detect some problems in their departments and they can 
explain how their learning from the course helps to solve these problems. 
This paper can be turned in at the end of the course, so it is a kind of re-
view of the course.  

At the end of the course every learner should get a grade. Then, two 
questions should be discussed with the students to enhance retention and 
transfer: “How did the information taught in the course change your 
knowledge regarding the subjected area?” And “how are you going to use 
this information in your own work place?” 

 

Conclusion 

The TNP is a grandiose organization with it’s around 200,000 members. 
In order to improve police services quality and the members’ perform-
ance, the TNP strives for presenting plenteous educational and training 
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oppurtunities, one of which is DL. As abovementioned, the TNP annually 
trains approximately 5,000 members using DL since 2006, and in exess 
of 20,000 personnel have been trained by the current day. The number of 
organizations providing DL and students obtaining DL increase continu-
ously (Dennen, 2005; Tham and Werner, 2005). In addition, contempo-
rary modalities in the educational realm indicates that DL applications 
will be pervasive in the near future. In other word, the TNP is more likely 
to use DL applications for its members’ trainings. On this account, the 
TNP should follow some careful steps. In light of the information given 
in this article, following recommendations shall be presented. 

First, the TNP should generate a DL policy, which encompasses all 
aspects of DL in terms of police officers’ charecteristics and training 
needs. This policy should cover all the requirements and necessities to 
have a capable DL system. 

Second, a particular department in the TNP, mostly likely The Police 
Academy, should establish and manage the DL system. Prior to the estab-
lishment, this department can study prominent universities regarding DL 
to investigate and emulate their DL applications in Turkey and even in 
foreign countries.  

Third, the TNP should build a comprehensive DL system, which can 
reflect every needs of DL in the TNP effectively and efficiently. The case 
studies expressed in the second recommentation can be conducive to 
establish this DL system.  

Fourth, the TNP should design DL courses in accordance with the in-
formation given in this article. The information can also be helpful to 
employ and train apposite DL instructors. It should not be forgetten that 
DL is qualitatively different from face-to-face traditional learning (Den-
nen, 2005). Cautions emhasized in this article can help to eliminate barri-
ers to DL. Therefore, successful and efective training obtained from DL 
for police officers would be more probable.  

To sum up, in the last two dacades, appeal for education have inreased 
enourmously and under the auspieces of fast technological improvements 
DL have emerged as an valuable educational apparatus to cover individu-
als’ needs. Thus, DL has become an alternative of traditional face-to-face 
learning. However, these two types of learning are naturally different. 
When it is compared with the traditional one, the different environment 
of online learning contains some barriers which influence the perform-
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ance and the satisfaction of online learners. As an organization commonly 
using DL to train their employees, the TNP should deal with these barri-
ers. To cope with these limitations, instructors in the TNP need to im-
prove the quality and effectiveness of DL. Meticulous planning and de-
sign of DL can enhance the benefit from DL in the TNP.  
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